Summary. Regional languages in France have historically struggled to find their place in the national linguistic landscape, and French-based Creoles, like those of Guadeloupe and Martinique, are no exception. Despite laws and initiatives like the creation of the Creole CAPES (2002) and the propagation of research like Poth (1997) and Cummins (2009) on the benefits of bilingualism, Creole-language education in French overseas departments, like Guadeloupe, is still stigmatized for a lack of standardization by academic policymakers, despite its attested success in the classroom as a tool for improving students' metalinguistic capacities in French. Using a corpus of official Creolelanguage educational guides, pedagogical guides and one elementary textbook featuring exercises focusing on correction of regional French phrases, along with observations of two elementary Creole-language classes in Guadeloupe, this paper aims to analyze and demonstrate that educators often receive mixed messages on how to teach Creole in bilingual classrooms, and that the language is often perceived as a threat by French academic policymakers to the French abilities of students in Guadeloupe-yet that in practice, elementary students are more likely to struggle with Creole than French.
Introduction
Regional languages in France have historically struggled to find their place in the national linguistic landscape. It was only in 1945 that the introduction of regional languages was authorized in some high schools, and more formally in 1951 with the loi Deixonne. Hagège describes the situation prior to 1951 as "[...] a situation of defense of French against dialects and not of the integration of these dialects, seen as the languages of enemies; yet we will often hear words that show that this is not the case 5 ." (Hagège, 27, 2000) . Attitudes towards regional languages have thus shifted from a status of inferiority to that at the limit of enemies of the State, which came into conflict with the Republic. exam is subject to internal and external debate from students, teachers, and official reviewers and judges, who feel that the students taking the exam still struggle to use the correct orthographic system (two separate systems existing in Guadeloupe and in Martinique) and to eliminate Gallicisms from their Creole. This is illustrated by the 2017 CAPES Jury Report, in which we find the following quote (14):
Finally, it is good to remember that this is a test of language, so the exam copies showing graphic inconsistencies, Francisms, or an interlect are unacceptable [...] The ignorance of the rules is difficult to accept [...] It is regrettable that many candidates mix the two spellings (GEREC 1 and GEREC 2) or do not respect the same rules throughout their writing 6 .
The structure of the CAPES Creole itself, modeled on the same exam for English, Spanish, German, or any other living language, represents a claim to have a very advanced level of standardization. This idealization of a language standard mirrors that of French (Prudent, 2005, p. 4) and gives rise to an integration of a language still being standardized to the same educational standards as Spanish, German, English, or even an almost linguistically comparable Haitian Creole. This situation is further complicated by the fact that the Creole orthography has found new life on the Internet, where users write
Creole with more or less the same grapho-phonological tools that they write French.
We can additionally note the existence of a French-Creole interlect, or the existence of regional Guadeloupean or Martinican French, in the linguistic landscape of Guadeloupe and Martinique. Lambert-Félix Prudent (1993) posited that the French-Creole interlect has its own role in the linguistic macrosystem, meeting the needs of its speakers as a medium term between Frencha language which, despite its status of prestige, is often privileged in exchanges in everyday life, and Creole-an identity language that punctuates daily discourse, but would rarely be used for long periods of time. French plays an acrolectal role in Guadeloupe and Martinique where most speakers can express themselves in both languages.
In the Lesser Antilles, one could say that the societal acceptance of
Creole and the elaboration of a general language corpus have evolved at widely different rates (Kloss, 1969 The emphasis here is on the fact that the students' production is inadequate While it is expected that a student should learn about different language registers and which one is appropriate in each social setting and discourse situation, the danger for students may lie in a constant association of "standard" French (difficult to define on purely linguistic characteristics) with regional French or Creole. Despite the number and diversity of Francophones in the world, the ideology of an "oralized" written French of metropolitan France persists.
Methodology and Corpus
To further the aim of this paper and demonstrate that despite the aforementioned laws and initiatives, Creole-language education in French overseas departments, like Guadeloupe, is still stigmatized for a lack of standardization by academic policymakers, we have chosen a corpus of the official academic documents and pedagogical guides (cited above);
an exercise from one elementary textbook sanctioned by the CRDP (Centre régional de documentation pédagogique-Center of regional pedagogical documentation) of Guadeloupe; and elements of observation from two elementary classrooms. The present focus will be on the elementary setting.
While elementary criteria rely heavily on distinguishing Creole from French, the high school curriculum makes major jumps in difficulty, and assumes that students will be able to write about and discuss such complex topics as globalization, history, and anthropology, as defined in the Ministry of Education's 2011 foreign language programs. Thus, the fear of students confounding the two languages seems to dissipate and is replaced by an assumption that they will have mastered the languages.
Research limitations
Due to school policy laws surrounding student privacy, it was not possible to include socioeconomic factors regarding each student's background in the study, nor to collect additional information about the volume and intensity of Creole spoken in the family home. This information may have provided interesting correlations between parents' occupations, the number of hours of
Creole spoken at home, and the student's abilities in Creole and in French.
The limited sample size of only forty-three students is not large enough to represent all of Guadeloupe and its thirty-two communes, and additional studies with a larger sample size is crucial for the advancement of Creolelanguage studies in education. Finally, it is possible that both the students and teachers being observed felt increased pressure due to our presence, and student and teacher responses noted during the observations may not accurately reflect the daily classroom exchanges and linguistic phenomena.
Classroom observations
A provided by the directors of each school, the teacher, and the pedagogical director, who was also in attendance during observations. During both classes, no direct contact was established with students-while our presence was briefly introduced by the accompanying pedagogical director, teachers and students were instructed to go through a typical lesson.
Students in both groups had the freedom to speak and answer questions in both French and Creole but were encouraged to do so in Creole.
The first class centered around a short text in Creole by Maryse Condé from
Hugo le terrible (Maryse Condé, 1991) , while the second class worked on an exercise to find a synonym, in French and in Creole, for the Creole word kayé. During both classes, the respective teachers spoke almost exclusively in
Creole.
Students in Class 1 (Morne-à-L'Eau) seemed excited to be speaking
Creole, and class participation was high throughout the class-almost every student raised their hand at some point throughout the lesson. While the teacher admitted in a post-class interview that not having an official Creole textbook was difficult, the chosen text from Hugo le terrible, as a children's book, seemed well-suited to their needs and understood by all of the students. (If the word doesn't work in the sentence she uses a wordCR *that hasFR the same meaning... that's it. She's looking for a word, another word that makes sense in this sentence. And if it makes sense, she keeps it. Is that it? What do we call a word-a word that's different but thatCR *hasFR the same meaning. We can take a French word or a Creole word and it's the same word. RightCR?)
11 Or possibly c'est ça in French. This example illustrates the many utterances that can be classified as both French and Creole, and may serve their own function in the FrenchCreole linguistic micro-system, allowing the speaker to not have to choose between the two languages. 12 Again, this could be interpreted as the French oui.
Due to the student's insistence on starting his phrase in French multiple times, it seems apparent that he was aware he was not speaking Creole, but was just struggling to finish his sentence, perhaps due to the difficulty of using a reported discourse structure. Both the teacher and the student employ a variety of Gallicisms, including the relative pronoun ke (que in French) and various forms of avoir (to have) where one would expect the Guadeloupian Creole ni or tini.
At one point, the teacher asks the students what the French definition of kayé is, to which they respond cahier (notebook); indeed, a synonym for the homonym. To dispel confusion, she leads the students in discussing its grammatical category. While a good technique in and of itself, the discussion is further complicated by the fact that the idea of grammatical categories in Creole is a complicated topic, not covered anywhere in the pedagogical material for teachers of Creole. Because no teaching norms have been set in regard to these more difficult topics, and no in-depth textbook exists for both teachers and students, metalinguistic Creole discussion has to be calqued into French Towards the end of the lesson, after having acted out the scene and finally coming to an understanding of a definition, the teacher asks the students to propose synonyms in both French and Creole, and a variety of expressions, a task facilitated by this Creole exercise.
Thus, in both classes, we see a willingness and desire for students to speak Creole and to expand their vocabulary and understanding; difficulty for both students and teachers to maintain a strictly Creole environment throughout the lesson with no French influence; and a mutual benefit in both French and Creole linguistic practices in the classroom. 13 Perhaps a Creolization of nature; we might instead accept the créole nati. and Reunion to present teaching programs and materials to the academy for publication and diffusion-yet, it was Sylviane Telchid who took the lead to create a first textbook/exercise book (5). As of today, it is unclear whether the assigned teams mentioned in the preface ever presented their own educational materials.
Kréyòl fanm chatengn
This textbook has been selected because it was sanctioned by the official CRDP of Guadeloupe (center for pedagogical documentation).
While newer textbooks exist, it is still of the only ones listed on the official departmental website, which would suggest it is still being used by teachers.
One exercise from a section entitled Pa mélanjé kréyòl épi fwansé kréyòl sé kréyòl, fwansé sé fwansé (Don't mix Creole with French: Creole is Creole, French is French) presents students with regional French phrases, which they then have to rewrite in "standard" French and Guadeloupean Creole.
In one such example, students must change the following sentence in Throughout the textbook, the "corrected" version of regional French phrases use highly formal structures and vocabulary that would sound alien in their oral form, and risk convincing school children in Guadeloupe (or in Martinique) that metropolitan French is akin to speaking a type of oralized written French, which is not the case.
Conclusion
There is little question that Creole education in Guadeloupe has gained incredible ground in the educational realm in the last ten years, and that it continues to be upheld as an important part of the national patrimony.
The continued creation of pedagogical tools and new educational standards points to a positive future for Creole in school. Despite these positive steps, it will likely remain difficult for Creole to find its place without true textbooks, defined by the same norms as for French-language elementary textbooks.
Standardization of Creole in education seems to have suffered from a "topdown" approach, in which norms were somewhat established in highereducation in order to put the CAPES in place, while methodological materials for the elementary, middle, and high school classrooms, are difficult to find.
The materials that do exist often suffer from some organizational and pedagogical concerns, and may occasionally, inadvertently contribute to continued feelings of linguistic inferiority. The standards created for the CAPES tend to rely heavily on the idea of "maximal deviance" from French, further complicating things for the newest generation of Guadeloupean Creole speakers. Education policymakers continue to be most preoccupied by the threat of a French-Creole interlect encroaching on standard French and will spend most resources on avoiding this fate. The very norms on which "standard" or "academic" French were founded on are based on written French as a model. Pedagogical materials often seem to focus on folkloric elements in order to hinder Creole from entering students daily French.
Despite a fear of a creeping French-Creole interlect entering the classroom, our observations showed that the students in the two classes were perfectly capable of separating French and Creole enunciations, and only seemed to struggle at times when speaking Creole, which tended to include some Gallicisms. Whether or not the difficulty can be attributed to the fact that they occurred during moments of reported discourse, or that they represented gaps in Creole grammatical structure, as opposed to true examples of interphrasal code-switching, is unclear.
Students in both classes highly enjoyed the subject matter, and through Creole, were able to gain insights into a particular historical event (Hurricane Hugo) or additional French and Creole vocabulary (through the kayé exercise); however, when the subject matter turned to grammatical explanations, both the students and the teachers appeared less comfortable with the subject matter, relying on French grammatical models calqued onto Creole. Based on the written pedagogical tools in our corpus, it seems that both students and teachers would benefit from having clearer standards on how students are expected to progress, the specific grammatical and lexical Creole elements that are to be taught, and how, from a psycholinguistic and grammatical perspective they are to be taught to students, beyond general suggestions of a comparative teaching approach.
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ŠVIETIMO POLITIKA IR UGDYMAS KREOLŲ KALBA GVADELUPĖJE
Santrauka. Istoriškai regioninės kalbos Prancūzijoje sunkiai įsitvirtina nacionaliniame lingvistiniame sąraše, o prancūzų kalbos pagrindu susidariusi kreolų kalba, kaip ir kalbos, kilusios iš Gvadelupės ir Martinikos, nėra išimtis. Nepaisant įstatymų ir iniciatyvų, tokių kaip CAPES (2002) įkūrimo, ir dvikalbystės naudos tyrimų, atliktų tokių mokslininkų kaip Poth (1997) ir Cummins (2009) , publikavimo, kreolų kalbos mokymas Prancūzijos užjūrio departamentuose, pavyzdžiui Gvadelupėje, vis dar vertinamas neigiamai. Šis požiūris susiformavo dėl akademinio standartizavimo trūkumo, nepaisant patvirtintų sėkmingų rezultatų mokyme, kai kreolų kalba yra naudojama pagerinti mokinių prancūzų kalbos metalingvistinius gebėjimus. Remiantis tekstynu, sudarytu iš oficialių kreolų kalbos mokymo gidų, pedagoginių gidų ir vadovėlio su regioninių prancūziškų frazių pratimais, skirto pradedantiesiems mokiniams, taip pat ir dviejų kreolų kalbos pamokų pradedantiesiems mokiniams Gvadelupėje stebėjimu, straipsnyje pabrėžiama, kad mokytojai dažnai gauna mišrią informaciją, kaip mokyti kreolų kalbos dvikalbėse klasėse. Taip pat pastebima, kad dažnai kreolų kalba prancūzų akademinėje politikoje yra suprantama kaip grėsmė mokinių prancūzų kalbos gebėjimams Gvadelupėje. Vis dėlto šiame tyrime pradedantieji mokiniai susidūrė su daugiau sunkumų kreolų kalboje nei prancūzų.
Pagrindinės sąvokos: kreolų kalba; dvikalbystė; pedagogika; Gvadelupė; švietimas; sociolingvistika.
